ABSTRACT
INTRODUCTION
Many literature teachers face difficulties in choosing an effective technique for teaching literature that encourages students to respond critically to the reading materials. According to many scholars, literature circles (LCs) is a significant technique that can help teachers in this respect; "students generate their own ideas and contribute to a thoughtful conversation about what they read. This kind of practice helps to develop thoughtful, competent, and critical readers" (Brabham & Villaume, 2000: 287) .
DEFINITION OF LITERATURE CIRCLES
LCs is defined by Harvey Daniels (2002:13) as "small, temporary discussion groups who have chosen to read the same story, poem, article or book." LCs is also defined as "classroom reading activities in which instructors provide students with group-discussion of the chosen text, before the implementation, teachers would first build up students understanding of literature circles." (Wilfong, 2009: 164) . According to (Furr, 2004 : 1) "Literature circles are small reading groups that meet in the classroom to discuss texts, these groups should be student-directed, but at the same time students need some tools to have interesting, fun discussion about the stories they have been reading".
To sum up: Literature circles is a technique of teaching literature used to raise students' literacy production by conducting a small group of students that share the same interest of the book choice and students are responsible for their own learning.
HISTORY OF LITERATURE CIRCLES
The idea of Literature circles was applied first in 1982 by Karen Smith a basic school teacher in Phoenix Arizona. The first research of literature circles was conducted by Harvey Daniels in (1994 , 2004 several researchers have done researches about literature circles such as Suzi Keegan and Karen Sharks' research and Nancy, J., Johnson (1995 Johnson ( , 1999 Johnson ( , 2001 Johnson ( , 2003 . Nancy, J., Johnson (1995 Johnson ( , 1991 Johnson ( , 2001 ) studies provided the resources for the most of researchers, students choice and reading around this approach other researchers including Kathy Short and Kathryn MitcheilPirce (1990) , Jerome Harsk, Kathy Short and Carolyn Burke (1998) , Katherin (1991) , Suzi Keegan and Karen Sharke (1991) have conducted research of classroom-based studies . Judith Langer in his book Effective Literacy Instruction (2002) describes programs that effectively support student learning. The literature circles strategy and its component are identified as effective literacy instruction throughout the book. Cooperative Learning has been defined as a key ingredient of "best educational practice", and it is student-centred and openended. It fosters democracy, community, and shared responsibility in the classroom (Background of Literature Circles, WIKIPEDIA).
According to Daniels [2002] research has linked Literature Circles to improving student achievement scores. Between 1995 and 1998, the Center for City Schools received a grant from the Chicago Annenberg Challenge to support the development of instruction in a group of struggling Chicago schools. The intervention focused on helping teachers to implement literature circles, as part of a reading-writing workshop approach. A 1998 study of fourth graders by Klinger, Vaughn, and Schumm found that students in peer-led groups made greater gains than controls in reading comprehension and equal gains in content knowledge after reading and discussing social studies material in peer-led groups. Martinez-Roldan and Lopez-Robertson looked at the effect of literature circles in a first-grade bilingual classroom. Dana Grisham of San Diego State University recorded emerging Literature Circle research. Her 1999 bibliography was a major contribution to the field. She also organized the first panel at the American Educational Research Association to focus on literature circles. Grisham has catalogued literature circle research documenting benefits for inner-city students (Pardo, 1992) ; incarcerated adolescents (Hill and Van Horn, 1995) ; "resistant" learners (Hauschildt & McMahon, 1996) ; homeless children and children living in poverty (Hanning, 1998); second-language learners (MacGillivray, 1995) ; and English as a Foreign Language (EFL) learners (Dupuy, 1997) . Various versions of book clubs and literature study circles have been found to increase student enjoyment of and engagement in reading (Fox and Wilkinson, 1997) ; to expand children's discourse opportunities (Kaufmann, et al, 1997; Scharer, 1996) ; to increase multicultural awareness (HansenKrening, 1997) ; to promote other perspectives on social issues (Noll, 1994) ; to provide social outlets for students (Alvermann et al, 1977) ; and to promote gender equity (Evans, Alverman, and Anders, 1998) .
BENEFITS OF LITERATURE CIRCLES
Literature circles give students opportunities to work with students of all levels and the students are more comfortable discussing in small groups. The students who join literature circles over an extended period of time will acquire vocabulary, build concepts and develop a dozen other key reading skills. "Literature circles discussions give students the opportunities for structured social interaction and it helps them feel comfortable and confident about expressing themselves in front of others'' (Langer, 2002) . Also they "allow students to practice and develop the skills of good readers through having small groups of 4-6 students" (DaLie, 2001:96) . By using the variety of texts such as poetry, textbook, and even newspapers, with the aim of creating a safe environment and to compensate lack of interest in literacy skill, literature circles promote students responsibility by assigning roles to group members. The roles have designed to support collaborative learning. Because this approach is reader response centred, students are independent, and the teacher is only facilitator and observer (Short et al, 1999) .
During the discussions, the students present their work and share ideas with others about the text they have read. Literature Circles can provide an exciting way to promote student engagement in extensive reading by means of cooperative learning and collaborative work and offer the potential to promote reading for enjoyment. The main focus is the student-to-student interactions and classroom discourse taking place during literature circle discussions (Bedel, 2012) . During the process, the students are highly motivated for reading and in that way improve their interactional skills in English. They experience a different atmosphere of practising the language. They have similar tasks as they always do but this time for a more realistic purpose and in a more authentic environment (ibid).
Instructors' Attitude on the Use of "Literature Circles" in Teaching Literature
It fosters reader and text relationship and students' relationship in the classroom.
It creates safe enjoyable and stimulus classroom environment.
It promotes collaborative learning.
It develops literacy skills.
It fosters students' independence.
It encourages student's critical respond.
It motivates student's discussion and encourages more practising English during the classes.
It develops respect for the opinions and perspectives of others.
METHODOLOGY

Participants and Setting
The study has been limited by having English literature instructors in English departments from the colleges of Education and Languages at Salahaddin University-Erbil. Only (5) instructors of English literature at the aforementioned colleges were selected to participate in this study.
Instruments
The data has been collected by using a questionnaire of both types open-ended and close-ended. The close-ended questionnaire consists of 15 items with 5" Likert Scale" which measures respondent's attitude according to their level of agreement or disagreement, and the open-ended one consists of 6 items which ask about the teachers' opinion about Literature Circles.
DATA ANALYSIS AND DISCUSSION OF RESULTS
As stated earlier, this study is aimed at investigating the instructors' attitude to the use of "Literature Circles" in teaching literature. The frequency value has been calculated for the responses and ideas, and then they (the frequencies) have been transferred to percentages as shown in the below table.
The first part of the questionnaire is of a close-ended type with five options, two positive, two negative, and a neutral. The item was designed in such a way to get the participants reflect on the ideas presented in the items specifically through five agreement rating levels.
Item NO. One: Literature circle is a strong motivator for students' discussion. As far as item three is concerned 20% of instructors have ticked agree, it indicates that they do not have any idea about LCs, because LC is structured, whereas 40% of them have neither chosen agree nor disagree, maybe they are uncertain about LCs, however, 40% of them have selected disagree, it indicates they know well that LC is a structured and controlled process. When it comes to item five the majority of teachers have chosen strongly agree, and agree, it indicates they noticed the advantages of LCs on their students' reading, whereas a few number of instructors have neither ticked agree nor disagree, maybe they are not sure about the power of LCs on students' reading of English.
Options
Item NO. Six: Students of lesser ability are not about to speak out for fear of embarrassment if they are grouped with students of greater ability. As for item six, the majority of instructors have selected agree, because they may apply LC in their classrooms and they have encountered such situations among students, whereas a few number of them have chosen disagree, it means they do not have enough information about LCs.
Item NO. Seven: Literature circles help instructors to teach, rather than to check, comprehension. Regarding item seven 20% of participants have chosen strongly agree, it indicates that they do not understand LC well, because it mostly used to check comprehension, while 60% of them have neither selected agree nor disagree, because they are not sure about the uses of LCs, whereas 20% of instructors have ticked disagree, it means that they know well that LCs is mainly used to check comprehension. In response to the item eight 20% of instructors have chosen strongly agree, and 40% of them have selected agree, maybe they observe the topics that students discuss or thinking about the piece of literature that they study such as talking about characters connecting issues with their real-life …etc., however 40% of instructors have neither chosen agree nor disagree, it means they have doubt about the environment, because they may not be acquainted well with LCs.
Item NO. Nine: Literature circles develop respect for the opinions and perspectives of others. As far as item ten is concerned the majority of instructors have chosen strongly agree and agree, this indicate that when they apply LC they find that it stimulates students to enjoy literature, while a few number of teachers have neither selected agree nor disagree, maybe they have not tried this technique yet.
Item NO. Eleven: Literature circles promote peer discussion, negotiation of ideas, and the expression of comprehension. When it comes to item eleven-40% of teachers have selected strongly agree, and 60% of them have chosen agree, it indicates that they know well when students use LCs they can share their ideas and can start the discussion in peers.
Item NO. Twelve: Literature circles have the potential to transform power relationships in the classroom. In answer to the item twelve the majority of teachers have selected strongly agree and agree, because they may apply LCs and they feel that students have better relationship, whereas the minority of instructors have neither ticked agree nor disagree, it indicates that they do not know about LC whether it makes students treat each other better or not. In response to the item thirteen 20% of instructors have selected strongly agree, and 60% of them have ticked agree, it shows that they use LC and they noticed its great role in helping students to improve their literacy skills, while 20% of instructors have neither chosen agree nor disagree, this indicates that either they do not apply it or they apply it inappropriately.
Item NO. Fourteen: Literature circles make students both more responsible for and more in control of their own education. Regarding item fourteen, 20% of teachers have ticked strongly agree, and 40% of them have selected agree, because they know that LC is student-centred since students discuss the texts. Meanwhile, 20% of instructors have chosen neither agree nor disagree that students more responsible for their own study, whereas 20% of teachers have ticked disagree; again it indicates that they never apply this technique in their classrooms that is why they do not realize its power to make students more responsible for their own education.
Item NO. Fifteen: Literature circles provide a way for students to engage in critical thinking and reflection as they read, discuss, and respond to texts. Concerning item fifteen the majority of teachers have chosen strongly agree and agree, it shows that they often use LC while teaching literature, and they are familiar with it since students take roles and discuss texts, they engage in critical thinking, whereas a few number of teachers have neither ticked agree nor disagree, it designates that they do not have enough experience whether the students discuss the texts critically or not.
Concerning the second part of the questionnaire which is of an open-ended type, the answers given by the participants (i.e. instructors) have been classified, paraphrased, and then presented below each question. In other words, the ideas that were similar or nearly the same have put together as the one and the same answer.
Question one: "Are literature circles good ways to make students master literacy skills? If Yeshow? If No -why?"
In answer to this item-the majority of teachers have answered "yes" since LC is a studentcentered technique, students discuss the topics critically without feeling anxiety and they learn how to respect each other's opinion. The topics that students discuss promote literacy skills in this way students can master reading and write with new ways, however, a few numbers of them have answered "somehow" in the way that the students work together, it helps them to speak freely.
Question Two: "Do you encourage your students to form literature circles -How?"
In answer to this item-the majority of teachers have answered "yes", that they apply LCs in their classes and they find the positive effects on their students by having groups in their classrooms, also online groups and assign students roles, since the teacher in this technique is observer just showing the students what to do or how to start discussion. Through LCs students have fun and enjoy literature, while a few numbers of them sometimes use LCs by giving works to students may be because of insufficient time, large classes…etc. Therefore, it is difficult for the teachers to apply LCs all the time. In answer to this item-the majority of teachers have answered that they like dividing students into "groups" it change large classes into smaller classes and motivate students to participate actively and listen to each other's ideas since the teachers do not interfere with what students do, they do not have to be afraid of their mistakes, however, a few number of teachers have answered that they do not like groups when less able students depend on high-level one and that students should always participate, whereas the majority of them have not answered what they dislike, maybe they like everything about LCs.
Question Four: "Do you think that students like being assigned roles in the discussion? Why?"
In answer to this item-the majority of teachers have believed that students like to take "roles" in the discussion and it depends on the students desire, because of individual differences, clever students may do not like to work with less able students, while the minority of them have answered some of the students like to have roles, some students are enthusiastic they like discussion outside and inside the classroom, however, a few number of teachers have answered "kind of" maybe the students do not agree with the roles, since LCs have different roles as questioner, connector…etc.
Question Five: "If you apply literature circles what are the most difficult aspects you think you will face when you are applying this technique?"
In answer to this item-the majority of teachers have answered that they face many difficulties while teaching literature through LC, maybe because it is a new technique and students and teachers need time to become familiar with it and apply it smoothly, they face difficulty in: "the talking part", "time", "to make them respect each other's opinion", "the class size", and "students large number", whereas a few number of them have answered "they face no difficult aspect", it indicates that they master LCs when they use LC in their classes.
Question Six: "State your opinion about the power of the literature circles in teaching literature?"
In answer to this item-the majority of teachers have answered that LCs are powerful and help students to speak and discuss in the classes and it makes an enjoyable environment for them, they learn from each other's opinions and "share new information", while a few number of them answered that LC with all its power still "it has many negative aspects", it means they thought about its bad points which sometimes make students feel shy and embarrassed to say their opinions or ideas in front of clever students.
CONCLUSIONS AND RECOMENDATIONS
Having completed the research and from interpreting the data collected, the following points can be inferred by the researcher as the conclusion of the study:
1. Majority of the instructors have a positive tendency toward the use of LCs in their classes. 2. Some of the teachers are not aware of the LCs; they do not use it in their classrooms.
Although some of them are aware of LCs, they do not apply it appropriately. 3. Instructors believe that LCs motivate less able students to participate more actively, however, sometimes students of greater ability may do not like to be assigned roles with less able students. 4. Literature circles are fun and make students be interested in literature. Through LCs, students' negative attitude will change into positive one. 5. Despite LCs positive aspects, the instructors stated that they face many difficulties when they apply it in their classes because of class size, talking time, respecting each other's opinion……etc.
The researcher believes that LC is a powerful method for teaching literature, and in order to overcome the difficulties, one can recommend that teachers go and find out about LCs in order to have enough information about this teaching method and use it in their classes correctly. Also, the researcher suggests that teachers must be trained on the right way of adapting of this technique in their classes.
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